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The topics that you will be studying are:
Year 12

e Socialisation, Culture and Identity
e Youth Subcultures

e Research Methods

e Sociology of Education

e Globalisation and the Digital World

Year 13

e Globalisation and the Digital World
e Social Inequality and Difference

Textbooks are not mandatory but may support you in your private study periods and at
home.

Online textbooks can be purchased for the duration of the course:

Book 1: https://www.hoddereducation.co.uk/subjects/sociology/products/16-18/ocr-
sociology-for-a-level-book-1-student-etextbook

Book 2: https://www.hoddereducation.co.uk/subjects/sociology/products/16-18/ocr-
sociology-for-a-level-book-2-student-etextbook

Please come prepared to your first lesson with an A4 ring binder folder, pens, pencil and
highlighters. Throughout the course you will also need a calculator. It would be a good idea
to also purchase plastic A4 wallets.

Task 1: Research Methods, Culture, Socialisation and Identity



https://www.hoddereducation.co.uk/subjects/sociology/products/16-18/ocr-sociology-for-a-level-book-1-student-etextbook
https://www.hoddereducation.co.uk/subjects/sociology/products/16-18/ocr-sociology-for-a-level-book-1-student-etextbook
https://www.hoddereducation.co.uk/subjects/sociology/products/16-18/ocr-sociology-for-a-level-book-2-student-etextbook
https://www.hoddereducation.co.uk/subjects/sociology/products/16-18/ocr-sociology-for-a-level-book-2-student-etextbook

Complete definitions for the following key concepts linked to research methods:

Key Term Definition

Qualitative

Quantitative

Primary Evidence

Secondary Research

Positivists

Interpretivists

Sample




2

Jackson, C (2006) Lads and Ladettes in School:
Gender and a Fear of Failure: Open University Press

Lads and Ladettes in School is a study by Jackson of young people aged 13—14 years old and the
extent to which they behave in a lad or ladette manner. Jackson takes as her starting point for this
research her concern that a significant number of boys in the contemporary UK appear to be behaving
in a laddish way or are being labelled as laddish by the media. Jackson argues this is associated
with the idea that it is ‘uncool’ to work and is possibly preventing some young boys from reaching
their potential in school. Laddism is a set of values which are both anti-school and anti-education.
Jackson argues there is some hearsay and anecdotal evidence that suggests girls are now behaving in
a similar way. She wanted to establish the extent to which lad and ladette culture might be occurring in
secondary schools.

One of Jackson’s aims was to try to understand the patterns of behaviour and attitudes that are
associated with lads and ladettes. She also wanted to find out what motives they had for adopting such
behaviour. She argues that without understanding the motives the young people had, it is difficult to
challenge their underachievement and their general disruption to the school environment.

She also set out to investigate whether ladette culture is similar to, or different from, lad culture. Do
ladettes, for example, also think it is uncool to work; are they also anti-school and anti-education? And,
if they are, does it impede the girls who behave in this way in terms of their achievement?

Jackson used mixed methods to gain quantitative data which would produce evidence of any patterns
or trends in relation to the behaviour of the young people and qualitative data which would provide an
in-depth insight into their views. She carried out a series of questionnaires followed by semi-structured
interviews.

There were two parts to this research. The research took place in six schools, two of which were
single sex. The intake of the six schools was mixed in terms of social class, ethnicity, and academic
achievement. Self-completion questionnaires were administered to all the boys and girls in year 9.
These questionnaires were administered covering a range of themes including pupils’ aspirations and
attitudes to behaviour and lad culture. From the 779 questionnaire responses, 75 girls and 78 boys
were selected to be interviewed. These semi-structured interviews covered a range of topics including
school based pressures, lads and ladettes and friends. The interviewees were selected to ensure there
was a mix of pupils in terms of lad and ladette culture, general behaviour and academic levels.

Jackson followed ethical guidelines and, therefore, gained consent from the parents of the pupils as
well as the pupils themselves. The pupils were told what the research was about and, with the exception
of one boy, they all agreed that the interview should be tape recorded. Jackson, who is a young, white
British woman, conducted all the interviews herself.

In her research, Jackson found that a view expressed by one pupil, Sandy, was one held by many of
the interviewees.

CJ ‘If it was ‘cool’ to work hard in school and you got status from working hard, would you work hard?’

Sandy (female pupil) ‘Yes | would, | would if it was [cool]. But because at the moment it's not, | just
don’t [work hard]. | don’t try and | don’t intend to’.

Jackson also found that some girls and boys became part of a lad/ladette culture because of a fear of
academic failure. It was a defensive mechanism and would provide them with a reason for their failure.
She found it was a desire to be socially accepted that also fuelled ‘laddish’ behaviour in girls as well as
boys. They wanted to ‘it in’, to be seen as conforming to hegemonic masculinities and not normative
femininities.
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In addition to the research on the pupils, Jackson interviewed 17 female teachers and 13 male teachers
from the sample schools. They reflected a range of subjects, teaching experience and levels within the
schools. These interviews tended to last between half an hour to an hour, whereas those with the
pupils tended to be approximately half an hour. The teachers also received a list of topics for discussion
prior to the interview. The interviews were audio taped and later transcribed.

One of the female teachers commented;

‘| think if you talked about laddish girls about 20 years ago they would be the ones that were tomboys.
If you talk about laddish girls now, they are the ones who experiment [sexually] and who, if you like, are

shameless.
Task 2:
1. Read Jackson’s research
2.  What was the aim of Jackson’s research?
3.  What research methods were used?
4. What samples were used in the research?
5. What were the findings from Jackson’s research?
6. Jackson took an Interpretivist approach to her research. How would a Positivist

investigate this topic and why?




Task 3: Sampling

When sociologists are conducting research, they need to plan who they will conduct their research on. In
order to do this, they will use sampling methods. A popular sampling method to use is stratified sampling.

What is stratified sampling?

A sociologist would like to conduct interviews on a stratified sample of 20 students that include different
ethnic groups from Year 12.

These are the breakdown of students in Year 12 by ethnic group:
White British: 60

Asian: 10

Black Caribbean: 20

Other: 10

Using these categories, explain how a sociologist would select a representative, stratified sample of 20
students to interview. How many from each ethnic group would be selected and how?

Task 4: Education




Statistically there are certain groups in society that achieve more highly than others in education.
There are several factors that are argued to influence this such as class, ethnicity and gender. You are
to complete an essay which answers the following question:

“Discuss the factors which lead to differences in educational achievement”.

Please include statistics and specific examples.

Task 5: Socialisation




1. Watch this clip on Oxana Malaya who was abandoned by her parents:
https://www.youtube.com/watch?v=93HymGXC wM

2. Write down the main points from the clip:

3. Comment on what the case of Oxana Malaya teaches us about the following:

Importance of the family

How are we taught the basics in life?

4. What is meant by the term ‘social construction’?

5. Give at least 3 examples of social construction in society. State why they are social constructions.



https://www.youtube.com/watch?v=93HymGXC_wM

TASK 6: Sociological perspectives

Within your sociological studies you will be expected to discuss several sociological approaches/theories to society. Your task is to research Functionalism, the

New Right perspective, Marxism, Feminism and Postmodernism. Complete the table below.

Key thinkers

Views of society

Links to a contemporary
piece of news

Similarities and differences to
other approaches/theories

Functionalism

The New Right

Marxism

Feminism

Postmodernism




Task 7: Analysing Quantitative Data

When conducting sociological research, data must be analysed in order to arrive at conclusions.

For example, here are results from a workforce survey:

Source A - Age profile of income groups by quintile

50 4
45 | 43 "% 18 - 34
40 40
40 | 38 38 37 38 % 35 -54
p 33 33 D
35 - =% 55+
30 30 30
NEE =
<25 23
19
e| 20 4
n| 15 4
t| 10 A
5 4
0 A= e . —— -
Lowest 2nd income 3rd income  4th income Highest
income quintile quintile quintile income
quintile quintile

Base: All respondents (2,942)

A summary for this graph would be:

This source shows how age groups are represented in
different income quintiles. It shows how much people earn

according to age.

55+ year olds in the sample earn more money than lower age
groups. 55+ year olds make up 19% of the lowest quintile of
income range, in comparison to making up 40% of the
highest quintile income range. This is a difference of 21%

18-34 year olds in the sample are over-represented in the
lowest quintile with 38%. The highest income quintile
includes 23% of 18-34 year olds. This is a difference of 15%.

Using this format, summarise the data in the following source:

% of people who said
they were religious:

ENIPZZ Religion
PZalln in the UK

Areligious person 30%
Not a religious

person 53%
A convinced
atheist 13%
Donotknow/no 4% \
response q Source: WIN/Gallup B
International Survey,
VOP(EOY) 2014
Most religious Least religious P
THAILAND 94% [@ cHINA 7%
B ARMENIA 93% JAPAN 13%
Bl BANGLADESH 93% SWEDEN 19%
B GEORGIA 93% [@] CzECH REPUBLIC 23%
B morocco 93% [8] NETHERLANDS 26%
B Fu 92% [8] HONG KONG 26%
d SOUTH AFRICA 91% @ uk 30%
] ALGERIA 90% [8] 1SRAEL 30%
Bl KENYA 89% VIETNAM 34%
MACEDONIA 88% {8 GERMANY 34%

Source - PA Graphics



Task 8: Culture and Identity

1. Read the chapter on ‘Culture & Identity’ and highlight key points.

2. Complete the definitions for the key concepts list on the last page.



pefining culture

Ahat would you be kke if all human influences wese
qemoved from your ife? Tragic stormes of feral children,
wch o that described on the Joft, show us very Cearly that
Beiiv) human &5 about contact wath otnes peogle. Without
(hat contact we are reduced 10 basc and instinctive
pehaviour. But when homans werk together — as they
asually do = they create cultures that are COmplex,
fascinating and utterly different. Our awn culture always
appoars to be the most “normal, while othes cultures may
eem strange, different and even infernor in some cases (3
Wiy known as ethnocentrism) Did you notics that tha
odd cultuce of the "Strbt’ (described on the left) was
wivally 3 descrpton of ‘Britigh’ behawour aspaciaily ous
obsession with cdleanliness, x it rmight apgear to someons
trom a very different culture? ('Sharpit’ 15 an anagram of
Bt )

The idea of ‘culture’ i very important for scciogists
Culture is defined as the way of Ufe of 3 ol
group. More spociically, the term cefers 10 ‘patterns of
polet, values, stutudes, expectations, ways of thinking,
'ecmqmdsoon'mhpeopbmwmohounuol thew
social worlds (Billington et 3. 1998). Culture also CONSHL
f customs 2nd fluan, nOrms of behaviour, statuses and
roles. language, symbaks, art and material goods — the
SnivE Wiy 1 Whih 2 sOCiety expresses et

The formation of culture

rulture s made up of weyoral different element, Incduding
values, NOIMS, CUSIONTS, STUSES and roles

Values

Values 2re widely accepted beliefs that somethmg S
worthwhele 270 desirabde For example, mast societes
olace 2 hagh vatue on human Iife - although dunng
warsme this value may be suspended Other examples of
British values mdude fax play, democracy, free speech,
achsovernent, tolesande wealth, propérty, romantx lowe,
mamage and famdy ke

Norms

Norms are speciic rdes of behaviour that relate to specific
social stuations. They Qovesn all aspects of human
behaviout For example, NOIMS govern the way we prepare
and a3t food. our 1det behaviouf and so on. Norms 2iso
Qovern how we e supposed 10 behave accordsng 10 ol

- that &, there are rues geu=ining what counts as
masculing o feminine behavwour These norms hawve

in recent years — for example anly 40 years ago

women with young babies going gut 10 wWOrk of weanng
wrousers to work would have met with 50¢ 12h disapproval

Customs

Custors are traditional and regudar norms of pehaviour
associated with spedfic socal situations. events and
anniversaries which are often accompanied by ritudls and
ceremonies. For exsmple, n Britain many people practse
the custom of celebeating Bonfire Night on November Sth,
mdUusMnmoMuhemudofmwaGuyFm

eftigy and setting off feewodks. It is also the sodal custom
to mourn for the dead funerals, and this usually Involves
an slaborate set of AuslsC nOrmS 303 3 ceremony. For
exampbe, 1t 1 genersly epected that people wear bhack at
funerals in Botan. Torning up in & pink wxedo would be
reqarded as deviant, or sorm-breaking, behaviour

Statuses

Al mernbers of society are ghven 3 so0al position OF status
by thes cultuse SOOCROgtS petween ascnbed’
seatuses and “acheved Statuses Ascribed statuses are fued
ubﬂhmﬂybyvmwovm for example,

and race ye faed Characiernsucs {which may result
i women and ethnik munonbes occupying low-status roles
i SOMe SO0eNes) Achieved statutes ase those over wich
individuats have control. In Western soceties, such status is
normally attaned theough education, jobs and sometimes
marrage

Roles

Sockty expacts those of a centain status to behave In 3
particulac wary A st of nomms & impased on the status
These are colectvely known as 3 role. For example, the
role of ‘doctor’ is accompanied by cultural expectatons
about patient confidentiakty and professional behawvaour

Different types of culture

High culture

This & a culture which & masnly subscribed to by the
powerful and wealthy elize, Le. the uppes class Itis
seen by ts supportess a5 superior 1o other types

of cuture, particuiary popular culture, because 1t & claimed
mamanonlybtwww&pmmapauw
wdm:mnauMMMgoodm.and
which vakses Creatimty, 2UshC expresson, Citcal dincusson
and serious phitosophecal s5ues

Hgh culture usually swokes the appreciation of art.
sculpture, dasscal music opera, baket, the plays of
Shakespeare and other class playwrights, poetry and
‘great’ of dassK frerature such a8 Austen, Dickens etc
supporters of high atare befeve thede activiies are
culturally specal mmmvmm represent
the nation’s cultural hentage ls:quedmatMshmld
bese(apaﬂ’mtmwnkydmuc This is why

Wﬂ.mwwmmwu
mﬁmnmdhmuﬂmdmﬂdw

whooling, ©.9. studying Shakespeare. The study of twch
culture © usually 3 normal part of the cuenculum in prvate
chooks.

The instiwtions which focus on Fign cufture are wsually
establishment organzations, e.9. e Royal Opera House
the Royal Ballet etc whech remforces their sense of
impartance and high status Finally. following high cultural
purswis can be 3 very expensve DuUSNess and consequently

ainyn) ‘wonezyeNos Bun0)dx3l 2 jazdeyd

Amuap| pue
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some fugh cultural pursuits are alen out of the each of
ordinary peopie

Popular culture
Popular or mass culture is mainly assoclated with the
entertainment culture - televsion, Cinema, pop MuUsK
popular literatune, Newspapars, magazines el enjoyed by
ihe majority of the populatian Most popular Cuiture 15
manufactured mainly by media conglomerates o order 10
make o profit

Most popular cultuse is Wi thin reach of ardinaty peops
and consadquently forms a major pan of ther levsure
yetivities, Some socoiagists notably post-modernists, see
popuar culture 95 a wery positive dovelopment because £
increases the choices avanlable 10 people in verms of thew
idantities and fifastyles, it has opened up a sonts of
possibites in teems of our CoMUMpPBON of materal goods
and how we live our lives in terms of how we want to look
and behave. Popudar culture in TS sense nas contnbuted
10 society becoming more diverse and complex

However, not all socologists agree that popular culture
has a positive effect on society. The Marnast S000I0GIStS.
Clarke and Critcher (1935) argue that we are not free ©
make choices bacause our consumplion of popular cultur
s shaped and manipulated by advertsing and global
corporations

Other sacclogists see popular culture as an inferior and
superhcial candyfloss culture that has resulted in the
dumbing down of inteliigence, creativity, critical thinking
et

same sociologists have argued that thes type of culture
ls manufactured for mass consumpbon rather than creates
for its own sake and, consequently, has listie Or NO ArTSUC
merit compared with the products of high culture.
Mareover, it is suggested that popular cuture 1 harmiul
because it discourages critical thought, Others suggest that
it 5 a comupting influence on young people because
calebrity culture, in particular, provides them with deviant
and dubious role models

Howeyer, in recent years popular culture 15 besng
increasingly combined with high ¢culture. In the worki of
classical music and opera, for example, the coss-ouer
success of wngers such as Charotte Church and classcal
instrumentalists such as vVanessa Maa and Nigel Kennedy
have blurred the boundaries batween high and popular
culture

Consumer culture

Consumer culture is the product of the increasing emenasis
on the consumption of goods and sefvices that has
developed over the past thirty years If we examine the
sconormy of the UK, we can see that it & still in the process
of evoing from 3 manufacturing economy 10 3 serice
economy. Increasingly factories producing goods such a$
cars and televisions & Jess important than companes that
eroduce services such as banking, insuance, hotels, fast
food. retail et in terms of both economc output and
numbers employed

shopging has become 3 mao! leisure pastime n the iast

ten years and consequently turned the UK wilo 3 conumel

cdture for four Major reasons

® Investment in new shopping expenences such &s super
|arga supermarkets and aut-nf-town shopping centrés

whith Aim 10 Serve reguons cather than [ust the
immediate wban amas

The take-off of onling or Internet Shopping

e eagy avallability of credit cards and loam

The Increagng importance of conspicuous
consumption - the buying of particular brands, QoS
and dengret Goods In an attempl to gain status and
retpect from othens which has bean strongly
encouraged by the advertiing ndustry and endoned
by celobrity culture

Global culture

Only 30 or 50 years ago, our eulture was locat and famliar
Travelling abroad was not a comman activity; mest of the
praducts we consurmed weee produced in the UK and,
although we watched Hollywood films and kstened to
American swvgers, there was also a reasonably heaithy
Hritish entertainment mdustry focused on pop Mmusc and
telovsicn. Today, however, It can be argued giobalization 15
now a profound influence an how we tve our cdtural
wes, As Marsh and Keatng (2006} note

<<The British are incraasngly a globalized peope

W appear witling to travel far and wide. We
increasingly eat and drink the foods and beverages
that our Ewropean or evet North Arnencan
neiphbours corsume We dnve simar, if not Menncal
cars, albait an the other side of the roed. Moreover
o consumption patterns are increasingly nfluenced
and shaped by the growth of global media and
advertising. ( Can Now Sit ¥ My hotel roam in the
USA or Egypt, and watth my favourite Premmier
(pague side fose yet agan Our wovid, that /s to say
the affluent Western world, is the wovld of [evi's, &
world of Gap, a world of Coca-Cola, McDonald’s,
H&M, 3 world of Oif of Ulay >> (p. 431)

Some sociologists, espacially postmoaderists, argue thal
this global culture 15 good for us because it offers us more
choice in terms of constructing our identities and Wfestyles
Consequently postmodermsts argue that our personal
identities as well 3s our cultueal identity are now influenced
in a positive way by a range of cultures from around the
world

subcultures and cultural diversity

\When societies become larger and moee complex, afferent
subcultures may emerge in the same society. Subcuituras
are social groups that are usually commttad 1o the wider
culture that domnates a society. However they also

o bscribe to values, norms, Qustoms and Ifestyles that are
uniquely their own. British scGety soday hosts a range of
subcultures and consequently cultural diversity s NOW the
norm. Such diversification takes a number of forms. Far
example

@ The modern UK is characterisad by multiculturalism, a
multicultura! society. This refers to the fact that about 7
per cent of the Sdtsh populavon & made up of ethnic
manonty people whe subscribe to the norms and vabues
of wider Britsh culture whilst remaneng committed to
aspects of thelr mother eulture such a5 laNGUAGE,
religian and traddiona customs and nwais

@ Eritain s 4 class socety and comequently different
SOCi0-econamic groups, g the upper dass, the




Aiddle-class and the working-class, have their own %25
o values, norms and leisune actmtes

@ Different regions of Britain — Walkes. England, Scotland
2 Northem lreland - hawe their own cultural custams
and tragibons

o since the 1950s, young peopie Nave often organised
rhemsehies inta spectacular youth cultures organisad
wound fashion, music, etc. Some of these have
engaged in behaviour m opposition o societal values,
ag Megal drug use, violence etc

® Soms members of saciety may subscnbe 1o political
wibcultures which may be in conflict with societal
yahues, @.Q. members of some gIoUps May be
committed to envircamentalism or femensm and set up
sqUAtS o communes to e out thes countec-cuttural
values.

@ Tre de<criminalisation of homosexuality and
liberaiation of socia atbtudes has lked to the
emergence of wsible gay and lesbian subcultures ang
socia scenes in most Wrge Britsh Cibes.

Cuiture and society

Ihe concept of ‘culture’ i often used interchangeably with
the concept of ‘socety’, but it s impoatant to understand
that they do not mean exactly the same thing. Culture
forms the connection between the indvidual and society -
it telts the individual how to operate effectively wahin
social institutions such as the family, marriage, education
and so on

Bauman (1990) notes that sockslization into culture 15
about introducing and maintaining social order in society
Individual behaviour that lies outside the Cultural norm &
perceived as dangerous and warth opposing because it
Ihreatens 10 destabdize society Consequently, soceties
develop cultural mechanisms 1o control and repress such
pehaveour

Culture and identity

culture plays 3n important roke in the constructon of our
dentity. (dentity generally refers to our sense of seif - this
s made up of two components; haw we sae gurselves and
how we think others see and judge us

Culture and identity are closely related Culture is what
links the individual and their sense of self 1o socety
because who we think we are is related 10 whot society -
in the shape of cuftural values and norms - says we should
be like, We are born into parcular cuttural posibions of
statuses - we do not choose our social class, gender, ethnic
group, age. religion and nationality. However, there is 350
some choice on our part - that is, we often actively idently
with aspects of our culture with regard to particular groups
or activities, .g. a football team, 3 friendshap network, a
tastwon ar trend

Theoretical perspectives on the
formation of culture

Sociobiology

saciobiologsts generally hefeve that Qusture IS the product
of tiology or nature, Tha contrasts with the sociologeal

point of vew that culturz s the product of woul learmng
or nurtute. For example. Morns (1968) agued that biology
shapes oulture, because sharag cultuee 5 Dased on the in-
built o genet need 1o continue the e of the socky
Qroup over time, | ¢ 10 Sunive

Mot 50Ci0lOgusts meyect T View I human behavsour
mbdoqawmtwm.m<wow
mmmm»mtmnmmw.mm
human behaviour i actually nchlly Gvense For exampie, if
mlootclmmnwmmdwkcmtuun
MwmmbmmW.twdyu\d
bringng up children sacologsts argue that if human
oehawnsnﬂum«sbybolomaal,duow.na
reflex or physcal level €9 we feel hungry oc need 10 9O
10 the odet Hm.mnpabdmmw.you
fnd that even these bickogical influences are shaped by
culture. Cultural values and nom doteamine what we eat
fo:cxm*.me«snmmbuuoodnmn.
and canndbalam would be regasded wath horror Cultural
porms aiso determine how we eat For example, eatng
Musx«m-dmamdamwmscm
‘labie manners’. whie the binge eating associated with
bulimia is normally conductad in secret because of cultucal
dsapproval Even when we 8at are thaped by Cultural rules
-mubeum_mmmmm‘m'a
treakfast

Culture as a system — functionalism

The founder of functionalism, Ermde Durkheim (1858~1917)
mmxmmmmmemcw
the ndwvidual. This bekef was based on a simple
observation Memmhw-swnmo
umcmumrmmwmumd
the indivdual
W(leWMWMI socienes
amchumawedbymordurmm:haosor
anarchy. Pecple’s Dehaviour 5 generally patterned and
predictable Durkhesm argued that thes was because
mm%mmmwav&.ncw.
memthauheywtdmemamualvalues.gods
and norms Functionalists see culture 25 the cement that
bonds-ndmduaisu)gcmunmﬂomolsooeqmd
dmwwrmmmmmmoﬂm

Culture in pre-industrial societies

Mremyquedmmhmolmsoodmm
that make up 500ty - the famiy religon, education, etc.
-waswsocakzew-mouwueconsems.m
noted that n tradisonal prendustrial So0ebes,
mtmwmmmmm
Mulnjmrdd\zrmwwaehumr
Cmmnmmw«nuwwu
Wmmudm.hmmds.peodc
mmmwzmwm.mvmw
out or complained These socetes, therefore,
wwandhqnmdmm«mabebnm
becausse people felt very simiar 10 exh other Socal order
was a natural cutcome of these processes

Culture in modern societies

Durkheim notes, however, that industnal sodietes are
much mone complex. The social changes that occurred

W
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during the 16th and 19th centures, such as
industrialization and urbanization, nave the potental 1O
underming value consensus and cultural conformity
because we expenence a great daal mare choice In our
beliefs and actons; we have moee opportunity 1o be
indhviduals. As a result, we becomae less like each other
This s potentially distuptive, because people may become
confused about what values, baliefs, rules, etc,

they should live by and come into confiict with sach other
Durkhesmn caled this ‘anomie’,

Despite this, Ourkheim believed that social order woulkd
stil be generally maintained (although in a weaker form
than ), because social institutions continue ©
socialize people INto a shamd culture - n parucular, the
cultural goats that achievement, competition and hwd
work are all important, and that people should be prepated
1o take their place in the specialized division of labour,
[ @ the way the economy organizes work, This specalized
divisian of labour reinforces sooa order because it results
in people being dependent upon each other for sooety's
wndval and continuation Jobs do not est in SOLAtoN
from each other = teachess need supermarket workees,
sevige workers, plumbers, hus drivers, and vice versd

Criticizing Durkheim

Ourkheim has been criticized for exaggerating cultural
Consensus and hence socal ordee, Social conflict betwean
groups within the same socioty s generally neglected
interpetivist sociologrsts are critical of Durkheim because he
sees people a5 less important than society and cuiture, Le
as if their actions and chowes ae shaped solely by social
and cultural forces, and socialzation There Is litthe
scknowledgement that people play an active row in
snaping cuiure. However, on the positve gde, Durkhwm
probably correct to suggest that there is & core culture that
is wigely shared by a maority of people In @ woaety The
fact that you are sitting reading this text now 0 pursuit of
an Adevel in Sociology supports this obserabon

Culture as a system - Marxism

Marxism focuses 0n the econamic 0/Janizabon of modern
socaties, particulardy the fact that societies fike the UK are
caplitalist soceties characterized by class inequakties in
wealth, income and power Sacial class refers 10 the
amount of economic power, Le. weaith, that socal Qrous
have oc do not have. Karl Marx (18!&-83)uwopnwa
societies as characterized by class inequality and confict
Cne group — the bourgeosie = owned and controfied the
means of production - the tactones, raw materials,
irvestment cagital — and expioitad the labour power of
another group — the proletariat o working dass ~ o ardes
1o make aven graater wealth

Culture as ideology

Marx noted that the ,hotdertowote(lmew

imenests, used their wealth to acquire poliucal and oural
power. As Marx and Engels (1974) stated: he ideas of the
ruling Joss are in cvery époch the ruling ideds, L& the class

whuch i the rukng material force of society, is at the same
time its nling intellactual force " In ather words, culural
ideas and values are dominated by ruling-chass ideas and
values. Marx called tha ruling-ciass ¢ Uture ‘idectogy’ He
argued that SO0 NSERBONS such as religion, education,
the mass meds and even the family, functioned to socialize
sooety’s memben - ooy Ity working-class rembers -
wmmmwm. consequently, 10 j0e
Mmmmwmdwtmu ‘normal’
‘ontural’ a0d & product of thewr own SHOFCOMINGS How
these dgencies do this In pracece will be oxplored further In
Topx. 1

Criticizing Marx
Maex's theory may be quity of overemphasaing social dass
as the man woed-:unhanuwﬂmw There
evdence that gender, rv‘mmmm
may be wat 23 important as causes of inequality Manesm
also assurmes that the working class are the pasive vicums,
of puppets, of ndng-dans cdture and ideclogy. However,
that the working dass are awame of
nequaity and EXPITAton but may choose 1o ve wath it
mdmmwwmmamwm
of Wing standards and materialism

Conclusions

Functonalist and Marmst accounts of cuiture ae grobably
correct In thewr assumption that culture is ganerally shared
On the whole, peopie get marthed, live in famies, see
education a5 2 good thing, vote if elactions, follow the
Highway Code and respect the law. Snared culture aiso
heips us 10 make sense of the world. HOWevEs, poth
theones are probably Gualty of cverstating this sharing of
culture and, 35 3 reslt, fad t0 note that modern societies
are NOwW by cultural diversity

e debate about cutture 15 generally focused on thres
major questions

1 & nature responsible for cufiture, Of I§ Culture the
product of leaming? This will be further exgiored In
Topic 2

2 Are sooety and culture integrated nto 3 unled shared
wheole. or is sodety charactenzed by subcultural
diversity and possible conflict? This wil be explored i
greater datal when we pxamine subcultunes based on
sacial class, ethniaty and age in Topic k|

3 Are human beings cultural robots passively reacting 19
the demars of cultural 3nd sacial forces beyond their
control, or are they the mastersimistrasses of thes awn
destinies?

Ierpretivists are CRDCH of both tuncticnahsm and
Marsm for ignorng the le of human agency in the
conssruction of dture and identity. They argue that culture
15 aCUwely created By peogle via o interacuon They
would argue that culture S not static — rather it Is
comstantly evohng. X5 people interpret the actions of
others around them and make their own ChoKes Joout
thewr behavwour
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3 Want to stretch and challenge yourself?
Try these tasks...

[ Investigation into the results: Findings

You are on an investigation team who need to investigate Jackson's findings. The government have
glven you the task of giving a brief report.

1 What did she find out?

2 Why should we question her findings?

3 Why should we trust her findings?

4 What methodclogical concept are you being asked to research.
Consider:

Method: Does it allow the full truth to be told?
Researcher effect: Do they affect the sample’s ability to tell the truth?

Recording: Does the researcher manage to feedback the whole truth?

[ Investigation into the methods: Positivism

You are on an investigation team who need to investigate Jackson’s methods from a Positivist view.
The government have given you the task of giving a brief report.

What would a Positivist want from the methods?

Why?

How far are Jackson's methods reliable? (Argue for and against)

Was reliability something that was necessary in Jackson’s research? And why?

B W N -

l Investigation into the methods: Sampling

You are on an investigation team who need to investigate Jackson's sampling. The government
have given you the task of giving a brief report.

Consider:
1, Are sample groups representative? (argue yes and no)
2, Were samples selected in a biased manner?
3 Were they practical i.e. easy to do?
4. Were they fit for purpose?




